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Abstract

Resilience is the process of positive adaptation in the context of challenging situations by recognizing the
available individual and contextual resources. Little has been reported about the teachers’ resilience level
and its resources in the local scenario of Pakistan at higher secondary level. This research work aimed to
assess the resilience level and its resources among college teachers. It collected responses from 200
randomly selected college teachers on a self-reporting doughnut resilience questionnaire. The descriptive
analysis revealed that the majority of teachers possessed a high level of resilience. A significant
relationship existed between three internal sources of resilience. The six external sources of resilience were
also significantly interrelated showing the importance of both individual and contextual factors of
resilience. The mean scores were highest on skill factor( external factor) and teachers’ self-efficacy factor
(internal factor). Community being a weak external factor of resilience needs to be promoted to boost
resilience among college teachers.
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Introduction

In the educational process, the teacher has always performed a central role. Eccles and Roeser (2016)
explained that teacher generates the emotional climate of a classroom where students grow and learn. In
this context, the psychological well-being of teachers becomes significant. Resilience is one of the
parameters for psychological wellbeing. As defined by Rutter (1985) resilience is the capability to face and
recover from the stern hardships with the help of positive adaptability. Teaching is a demanding job
especially in the current era of diversity and challenges (Hargreaves & Fink, 2006). Resilience is significant
for everyone, but the resilience of a teacher plays a central role in the teaching-learning process. Teachers
have to face several challenges such as limited resources, lack of training, crowded classrooms,
governmental policies, issues in personal lives, high expectations of administrations, parents, and even
students. Studies have established that teachers’ resilience is important for their wellbeing and retention
(Brouskeli, Kaltsi, & Loumakou, 2018).
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According to Action and Glasgow (2015), the will and capability of teaching are affected by the extent
teachers are positively adapted to their professional role. Teacher retention, especially in the early years of
career is a matter of concern in many countries (Scheopner, 2010). Tait (2008) describes that assessing the
factors that sustain teachers to move from the early years of the profession to a career stage may prove
helpful in addressing the issue of teacher retention. Resilience is also a factor that predicts the retention and
sustainability of teachers within their profession. Resilient teachers meet challenges at work to thrive by
maintaining their motivation and commitment (Gu & Day, 2007).

Beltman, Mansfield, and Price (2011) reviewed the literature on resilience and found that resilience is not a
much-explored field in education. Multiple ideas and notions were combined to compose and refine the
meanings of teachers’ resilience. Various conceptual frameworks helped researchers to reach a consensus
that several personal and environmental resources combine dynamically to shape the resilience of
individuals. Resilience was not explicitly examined in initial studies, but it helped to answer the question
about factors that sustain teachers in their profession.

Teacher is the leader who influences the classroom environment both positively and negatively. Students
learn and grow there, whose well-being is one of the educational objectives of the educators (Eccles &
Roeser, 2016). Teachers who are socially and emotionally well-equipped cause an impact on students’
achievements (McLean & Connor, 2015). Therefore, resilience research is significant for all stakeholders in
the field of education including administrations, teachers, teacher educators, students, parents, and
employers. The current study intended to assess the resilience level among college teachers. It also aimed to
investigate sources of resilience among college teachers.

Review of Related Literature

The term resilience was used by Werner (1971) in a study about children who were suffering from
behavioural issues. It was discovered that one-third of these children managed a normal developmental
pattern despite poor background. These children were named ‘resilient’. It is derived from the Latin word
‘resiliens’ which means to ‘bounce back’. The research studies conceived resilience in at least two ways. It
is conceptualized as capacity or as a trait. Higgins (1994) presented resilience as a process of healing and
growth, whereas, Wolin and Wolin (1993) conceived it as a trait and capability to deal with and bounce
back in a difficult situation. Luthar, Cicchetti, and Becker (2000) defined resilience as a dynamic process of
positive adaptation in the face of significant adversity, such adaptation help individuals to benefit from the
outcomes that are experienced while facing risks. The construct of resilience was initially conceived as a
personal capacity (Masten, Best & Garmezy,1990). However, later studies described resilience as a
complex construct that is the product of a dynamic relationship between adversities and protective factors
(Benard, 2004). Worsley (2006) defined resilience as a continuous process of acquiring competence while
recognizing the available resources in the face of adversities. This approach has encouraged researchers to
devise new strategies and programs for the improvement of resilience.

The phenomenon of resilience has two important features, it includes the presence of risk elements and
protective factors (Barrett & Turner, 2004). It was concluded that resilience results from a dynamic
interaction between risk and protective factors (Beltman et al., 2011). Protective factors mitigate the
adverse effects of risk factors ( Lewis, 2000).

Risk Elements

The risk factors may be personal or contextual. Day (2008) believed that teaching requires substantial
investment on personal grounds. The most common individual risk factors reported by various researchers
include lack of self-belief (Kitching, Morgan & O’Leary, 2009), reluctance in asking help from colleagues
(Fantilli & McDougall, 2009), and a clash between personal beliefs and the practices being used
(McCormack & Gore, 2008). Similarly, certain contextual elements place risks for teachers such as
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challenges in personal lives, families, workplace, and professional responsibilities. Fleet, Kitson, Cassady,
and Hughes (2007) also identified various contextual challenges that included lack of infrastructure at
home, family commitment, issues at the workplace, work-life balance, inappropriate teachers’ training
programs, etc. Challenges at educational institutions include academic workload (Kaldi,2009), timetable
(Sinclair, 2008), violent behaviour of students coupled with non-supportive management (Demetriou,
Wilson, & Winterbottom, 2009). Several workplace risk factors were identified by Castro, Kelly, and Shih
(2010) such as time management, heavy assignment, non-teaching duties, and discouraging policies. Some
other contextual risks which teachers face are overcrowded classrooms, lack of resources and equipment,
relationship with colleagues, students and leadership, curriculum, externally imposed regulations and poor
salaries. To help teachers retention, finding out risk factors is important but identification and growth of the
support factors are equally important.

Protective Elements

Braun, Schonert-Reichl, and Roeser, (2020) found that emotional regulation skills, occupational health, and
life satisfaction level of teachers are associated with students’ wellbeing. To become resilient individuals,
personal skills such as problem-solving, mood-protection during a problem situation are significant (Masten
& Powel, 2003). The positive appraisal style of individuals helps them to successfully face a challenging
situation Kalisch, Miiller, and Tuscher (2015). In this context, it is known that people who are extroversion,
display openness, conscientiousness, and agreeableness make a positive appraisal of hard situations.
Sinclair (2008) identified that motivation and commitment help teachers to stay at the job. Teachers can
fight the odds with help of qualities such as self-efficacy, problem-solving, positive outlook, and
perseverance (Yost, 2006).

Castro et al. (2010) also reported that individual traits including self-efficacy, confidence, and certain
coping skills help teachers to face hard situations. Day (2008) found that confidence, self-efficacy,
enthusiasm, optimism, positive attitude, and satisfaction driven from the accomplishment of tasks also
support teachers at their work. Beltman, Mansfield et al. (2011) concluded that a sense of humour,
emotional intelligence, and interpersonal skills also help teachers to cope with difficult situations. Tait
(2008) also believes that self-efficacy has a strong impact even at the initial stages of teaching. Gu and Day
(2007) reported that personal characteristics such as intrinsic motivation, persistence, sense of purpose, and
professional aspiration are interrelated. Self-efficacy is one of the strongest elements for being resilient and
it is enhanced in the face of difficulty.

Individual skills, cultural characteristics, community structure, and social relationships are identified as
sources of resilience (Day, 2008). Castro et al. (2010) reviewed previous researches and found that teachers
look for contextual support at the workplace from school administrators, mentors, pre-service peers,
parents, and even from students. Howard and Johnson (2004) described that a supportive, caring well-
organized and encouraging management is the key factor for resilience among teachers. The support of a
professional mentor especially at the early stages of the career is significant (Olsen & Anderson, 2007).
Peer from pre-service training may also become a source of support, they reinforce teachers to put more
effort through a positive outlook towards challenges (Jarzabkowski, 2002).

A dynamic relationship exists between risk and protective factors. Various models of resilience have
explained this relationship. Fergus and Zimmerman (2005) have explained three types of models which are
named as ‘ compensatory, protective, and challenge models’. Compensatory models focus upon the way
protective factors minimize the damage expected from risk factors. Protective factors explain the role of
protective sources whereas the challenge models explain the pathways of risk elements. Worsley (2010)
presented the construct of resilience through the ‘Resilience Doughnut Model’. She explains that resilience
is the capacity that could be developed. Resilience is a dynamic process as it is influenced by adversities,
risks, contextual resources, and the individual’s ability to deal with these risks. When an individual
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responds to adversity, resilience is built. Her model explains the trajectory of interaction between resource
factors from individuals’ outer environment and resource factors from individual’s personal capacities.

Day (2008) suggests that research is needed to investigate sources of resilience that can keep teachers
motivated and committed to their job. The current study contributes to the research on resilience by
identifying major sources of resilience and examining the relationship between individual and contextual
factors among teachers at the higher secondary level/ college level.

Hypotheses

The research objective of assessment of resilience level among college teachers was achieved by applying
descriptive statistics. The following null hypotheses were formulated for the investigation of sources of
resilience among college teachers to achieve the research objective.

H, 1. The external factors of resilience are not significantly correlated.
H, 2. The internal factors of resilience are not significantly correlated.

Problem Statement

Resilience is the process that enables individuals to cope with adversities and to thrive in the face of
challenges. Teachers have to face various challenges in their profession. Many internal and external factors
help in developing their resilience. The study aimed to assess the resilience level among college teachers.
Furthermore, it was designed to identify the internal and external factors of resilience. The study intended
to find out the relationship between different factors of resilience.

Conceptual Framework

Teacher resilience is investigated using Resilience Doughnut Model given by Worsley (2006). She has
comprehended resilience as a process where personal competencies are developed in the moment of
adversity if the individual negotiates and navigates the accessible resources. “The Resilience Doughnut
Model” has two tiers of circles indicating internal and external sources for developing resilience. The outer
circle consists of external sources for developing resilience in individuals. The study included six external
factors which are “skill, family and identity, education, peer, community and money factor”. Whereas, the
inner circle of the model indicates three internal sources of resilience including “self-efficacy (I can), self-
esteem (I am) and the awareness of resources (I have)”.

Skill Factor
Family and
Identity

Factor
I can

(Self —Efficacy)
Iam

(Self-esteem)
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Community Factor

Figure 1 Resilience Doughnut Model (Worsley, 2006)
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Methodology

This study is descriptive in nature and adopted a quantitative approach to achieve the set objectives. The
public sector teachers teaching at higher secondary level in Islamabad city constituted the population of this
research work. The sample consisted of 200 teachers which were randomly selected from the population by
using a simple random sampling technique. A self-reporting questionnaire on a five-point Likert scale was
used to collect information from respondents. The research instrument was the questionnaire form of an
online system called “Doughnut Resilience Quiz” developed by Worsley (2006). It consisted of 51items.
Permission to use the quiz was acquired via email. The instrument was piloted to test its reliability in the
local scenario. Data were collected from the public sector college teachers after acquiring permission from
the directors at the Federal Directorate of Education, Islamabad. The total number of questionnaires
distributed among teachers was 220. Out of these, 200 completely filled questionnaires were received back,
hence the response rate remained 91%.

Table 1: Reliability Statistics for Sources of Teachers’ Resilience (N=200)

Sources of Teachers’ Resilience Cronbach’s Alpha Number of Items

Skill Factor 775 8
Family and Identity Factor 704 10
External Sources Education Factor .808 9
Community Factor 725 9
Peer Factor 77 6
Money Factor 711
Self-efficacy (I can) 576 10
Internal Sources Awareness of Resources (I have) 785 19
Self-esteem (I am) 776 22
Overall Teachers’ Resilience .890 51

Table 1 demonstrates Cronbach Alpha values for sources of teachers’ resilience on the doughnut resilience
quiz. The alpha value ranged between .808 to .576 for all internal and external sources of resilience,
whereas the overall teachers’ resilience scored the alpha value of .890 which is acceptable.

Data Analysis

The data were treated with statistical techniques of frequencies, mean, percentages, percentiles, correlation
coefficient using SPSS.21.

Table2: Demographic Structure of Respondents (N=200)

Demographic variables Frequency Percent Valid Percent  Cumulative Percent
Gender
male 100 50.0 50.0 50.0
female 100 50.0 50.0 100.0
Total 200 100.0 100.0
Age
21-30 years 22 11.0 11.0 11.0
31-40 years 111 55.5 55.5 66.5
41-50 years 46 23.0 23.0 89.5
51-60 years 21 105 10.5 100.0
Total 200 100.0 100.0
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